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PASBUTUE Y CTYOEHTOB BY30B HABbIKOB OBLUEHUA
NMOCPEACTBOM LINGUA FRANCA B KOHTEKCTE BYYLLEW
NMPO®ECCUOHAIbHON OEATENBHOCTU

AHHoTauusa. Lleris daHHO20 uccriedoeaHusi 3aKro4aemcs 8 8bisierieHUU neda2o2uyecKux yc-
niosuli, He0b6x00uMbix Onsi 0byYeHUsI UHOCMpPaHHOMY 513bIKYy 8 8bicuieM y4ebHOM 3agedeHUU 8 Kade-
cmee lingua franca (s3bika-rnocpedHuUKa) ¢ Uerbro ycrewHo20 peweHus 3adad npogeccuoHansHoU
OesimenbHocmu. B cmambe cgbopmyriuposaHa Uerlb UHOS3bIYHOU 10020moeKU, npedsioxKeHo orpe-
OeneHue noHamus lingua franca (sa3bika-nocpedHuka) ¢ y4émom mpebosaHuli 0bpa3oeamersibHO20
rpoyecca, paccMompeHbl €20 ocobeHHocmu U ornpederieHbl nedazoa2udeckue ycrosusi 0byyeHus
UHocmpaHHOMY S3bIKy Kak lingua franca (3biKy-nocpedHUKy) 6 sy3e.

HayyHasi HogusHa pabombl cocmoum 8 pa3pabomke nedazoa2udeckux ycrnosul 0rsi 0by4YeHus
Mexx0yHapOOHOMY aHa/TUUCKOMY S13bIKY KaK S13bIKy-r10CPEeOHUKY 8 paMKax rpogheccuoHaribHO OpUeH-
mupogaHHOU UHOSI3bIYHOU M0020mosKU cmydeHmos. Pe3syrnbmamsi uccriedosaHusi rnokasbiearom,
4Ymo 0CBOeHUE S3blKa-nocpedHUKa criocobcmayem bopMupPO8aHUK MEXKYIbMYPHOU S3bIKO8oU
JIUYHOCMU, opueHmMuUposaHHOU Ha rpogeccuoHarnsHyto dessmenbHocmb. K yucry neda2o2uyecKkux
ycrosud, crnocobcmeyrowux pazsumuro mako2o murna si3bIKogol flu4HOCMU, omHocsimesi: moobop
S3bIKOBbIX cpedcme MexOyHapoOHO20 aHanulicko2o, coomeemcemeyrouux bydyuwel npogeccuo-
HarnbHoU chepe; opeaHusayus rnpakmu4yeckux 3aHamud e ¢popmame 2pyrnosol pabomei Ons pe-
weHus uccredosamerbckux 3adady, a makxe paspabomka camMocmosimeribHbiX 3adaHull ¢ y4émom
UHOusUOAyarnbHbIX 0ocobeHHocmel obyqarouuxcs u ux nompebHocmeu 8 UHOAA3bIYHOU pevesol Oesi-
mesibHocmu.

KntoueBble cnoBa: lingua franca, sA3bIK-MOCPEOHUK; er106arbHbIlU aH2nulCKUl S3bIK; MEeXe
KynbmypHasi npogheccuoHarbHasi KOMMyHUKayusi; neda2oeu4yeckue ycrioeusi UHOSI3bIYHOU 10020-
moekKu 8 gy3e.
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DEVELOPMENT OF UNIVERSITY STUDENTS COMMUNICATION
SKILLS THROUGH A LINGUA FRANCA IN THE CONTEXT OF THEIR
FUTURE PROFESSIONAL ACTIVITIES

Annotation. This study aims to identify the pedagogical conditions necessary for teaching a
foreign language as a lingua franca in higher education institutions to successfully address profes-
sional tasks. The article formulates the goal of foreign language training, offers a definition of the
concept of lingua franca considering the requirements of the educational process, examines its char-
acteristics, and determines the pedagogical conditions for teaching a foreign language as a lingua
franca in a university.

The scientific novelty of this work lies in the development of pedagogical conditions for teach-
ing international English as a lingua franca within the framework of professionally oriented foreign
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Introduction

The significance of this research stems from
contemporary directions in the development of peda-
gogical systems for professional student education
that emphasize practical application. This is mani-
fested in the alignment of all university courses with
the objectives of professional training, focusing on
cultivating knowledge, skills, abilities, and competen-
cies in accordance with the federal state educational
standards and professional regulations [16]. These
standards embody the expectations of the govern-
ment, the professional community, and the individual
graduate concerning professional preparation, con-
sidering current socio-economic and technological
conditions of the workforce [3].

Foreign language education at universities
aims to develop students’ proficiency to a level that
enables them to effectively use the language for pro-
fessional tasks. In today’s context, graduates actively
participate in international companies and projects,
collaborating with partners from India, China, African
countries, and other regions. International English
serves as the lingua franca for intercultural profes-
sional communication. Therefore, preparing students
to use this intermediary language in addressing pro-
fessional matters becomes a key objective of foreign
language education at all levels of higher education.

Thus, the modernization of the content and
methods of foreign language teaching in contempo-
rary conditions, aimed at preparing university gradu-
ates for professional activities in collaboration with
international partners, represents a relevant and
in-demand challenge in the methodology of profes-
sional education and the practice of higher education.

Research objectives are as follows:

to analyze the process of foreign language
instruction as a lingua franca for addressing profes-
sional tasks in a non-language university, using inter-
national English as a case study;

to identify the pedagogical conditions that facil-
itate the achievement of educational goals in foreign
language training, taking into account the specific
features of teaching a lingua franca in a non-language
university.

The theoretical foundation of the study com-
prises concepts of professionally oriented foreign lan-
guage instruction at universities [1; 8; 9; 17], as well

language training for students. The research results demonstrate that mastering a lingua franca
contributes to the formation of an intercultural linguistic personality focused on professional activities.
The pedagogical conditions that facilitate the development of this type of linguistic personality in-
clude: selecting linguistic resources of international English relevant to the students future profes-
sional fields; organizing practical sessions in the form of group work to address research tasks; and
designing independent assignments that take into account the individual characteristics of learners
and their needs in foreign language communicative activities.

Key words: lingua franca, global English, intercultural professional communication, pedagog-
ical conditions for foreign language training at university.

as works by foreign researchers in the field of English
for Specific Purposes (ESP) [21]. Of considerable
importance for the research are the theory of linguis-
tic personality [2; 6; 15] and the intercultural approach
concept [4; 12; 18].

To identify the characteristics of international
English as a lingua franca, methods of theoretical
analysis of scholarly sources dedicated to the socio-
linguistic aspects of English language globalization
are employed [11; 25; 27]. Additionally, methods of
comparison and synthesis of accumulated theoretical
and practical experience in professionally oriented
foreign language instruction are applied. In the empir-
ical part of the study, observation, interviews con-
ducted during the organization of practical classes,
as well as planning and management of students’
independent work are utilized.

The practical significance of this study lies in
the applicability of the identified pedagogical condi-
tions for teaching a foreign language as a lingua
franca to address professional tasks. This includes
the selection of curriculum content focused on profes-
sional objectives and the implementation of strate-
gies for solving communicative challenges. Moreover,
the research findings can be utilized in organizing the
educational process to provide students with experi-
ence in interpersonal interaction using the lingua
franca, while acknowledging and respecting differ-
ences in perspectives, beliefs, religious views, and
cultural values.

Discussion and Results

In international communication, where speak-
ers of different languages interact, International Eng-
lish is used as the medium of communication. Cur-
rently, International English is widely employed in
documentation, technical and scientific literature,
contemporary global culture, and internet communi-
cations. As a lingua franca among people from differ-
ent countries for whom English is a foreign language,
it facilitates mutual understanding while preserving
the national identity of the participants [19]. Commu-
nication in such a language eases specialists’ interac-
tion and the resolution of diverse communicative
tasks.

According to Z. G. Proshina, the concept of a
lingua franca emerged during the transition from the
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20" to the 21%t century and differs from the theory of
English language varieties, which divides linguistic
variants into three circles: the inner circle (national
and regional varieties where English is the native lan-
guage), the expanding outer circle (regional and local
varieties in which the language performs limited func-
tions, primarily in intercultural communication and
education), and the outermost circle (regional and
local varieties where English serves as a second offi-
cial language and fulfills administrative, interpersonal,
and other functions) [11]. The key distinction of the
lingua franca concept lies in its emphasis on the
“transnational mediating role” of the English lan-
guage. In this approach, the lingua franca is under-
stood as a means of communication between inter-
locutors with different native languages [24], encom-
passing interactions among both native and non-na-
tive English speakers, as well as representatives of
diverse cultures and national language variants [7].

Key features of the lingua franca include:

— use in an intercultural context;

— orientation towards globality;

— formation and functioning as a result of interac-
tion and mutual understanding among repre-
sentatives of different countries [22];

— reduction of the role of “linguocultural material,”
which encompasses knowledge of the geogra-
phy, culture, and specific characteristics of indi-
vidual countries;

— dynamism and instability of communicative sit-
uations; flexibility, dynamism, and variability of
linguistic means [23].

Researchers note that contemporary Interna-
tional English exhibits a stronger influence from the
American variety of the language—pronunciation,
grammatical aspects, and spelling generally conform
to American linguistic norms [19; 20]. Several allow-
ances are made in its usage, including:

— omission of the -s ending in third-person singu-
lar present tense verbs;

— substitution of relative pronouns who (used with
animate nouns) and which (used with inanimate
nouns);

— omission of definite and indefinite articles where
they are normally required;

— use of redundant prepositions, etc.

It is emphasized that the grammatical errors
mentioned do not hinder “effective communication,”
whereas communication difficulties arise due to insuf-
ficient vocabulary, weak paraphrasing skills, and
“one-sided idiomaticity” — the lack of knowledge of
metaphors, idioms, and phrasal verbs used by one
participant in the conversation but remaining incom-
prehensible to the other [19].

It is important to emphasize that knowledge of
foreign language grammar is indisputable, as without
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mastery of the language system it is impossible to
formulate and understand utterances. Thus, student
instruction should include grammar necessary for
professional communication, as well as vocabulary,
particularly an expanded range of phrasal verbs and
idioms.

Based on research findings in the field of teach-
ing International English, experts and practitioners
emphasize the importance of mastering communica-
tive strategies, skills for resolving misunderstandings,
as well as awareness of differences among interlocu-
tors in religious and cultural views, beliefs, and other
aspects [11]. This assertion aligns with the principles
of the communicative approach adopted in domestic
foreign language teaching methodology at universi-
ties, which presupposes the necessity of training stu-
dents in communicative strategies within contexts as
close as possible to real-life situations they are likely
to encounter in their professional activities.

Given the necessity of learning a foreign lan-
guage for communication with international partners,
the term “lingua franca” is understood as a means of
intercultural interaction among representatives of dif-
ferent countries, native speakers of various lan-
guages and cultures, for whom this language is not
native and is studied intentionally. Teaching English
as a lingua franca involves learners mastering a spe-
cial non-localized variety of English, characterized by
global dissemination and minimal variation, which
enables communication with speakers of a wide
range of accents [26].

Therefore, learning English for use in interna-
tional communication requires mastering the lan-
guage system, including grammatical constructions,
expanding vocabulary, as well as knowledge of idi-
oms and phrasal verbs necessary for producing and
understanding complex speech forms; proficiency in
communicative strategies and tactics; and the devel-
opment of the ability to interact effectively while rec-
ognizing and embracing the differences of the inter-
locutor.

The ability to interact with representatives of
diverse identities—cultural, religious, professional,
age-related, and others—is developed based on an
intercultural approach that affirms the equality of cul-
tures and ensures a full-fledged dialogue [7]. Accord-
ing to this approach, foreign language teaching
places special emphasis on interaction skills within
diverse groups (by age, gender, nationality, religion,
profession, etc.), as well as on attitudes, knowledge,
and abilities necessary for communication across dif-
ferences—including respectful treatment of each indi-
vidual regardless of their beliefs and cultural charac-
teristics. An important component of such education
is fostering the development of understanding, toler-
ance, and respect through the acceptance of interloc-
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utors’ differences. The need to develop foreign lan-
guage speech skills and to cultivate personal quali-
ties that enable performing speech acts, creating,
and perceiving speech works—which simultaneously
serve as indicators of foreign language proficiency—
leads to the conclusion about the significance of
forming a new type of linguistic personality.

Considering the necessity of using a lingua
franca in the professional sphere within the context of
intercultural communication, the goal of foreign lan-
guage training at the university can be defined as the
formation of a professionally oriented intercultural lin-
guistic personality [13]. The structure of such a lin-
guistic personality is based on the identification of
foreign language competencies [10], which ensure
the development of key components of this personal-
ity type and correspond to the requirements of federal
state educational standards built on a competen-
cy-based approach.

The essential competencies of a professionally
oriented intercultural linguistic personality include for-
eign language skills and knowledge manifested in the
context of the students’ future professional activities:

— Linguistic competence — knowledge of the
“forms of speech production” and their mean-
ings [23], that is, mastery of the lexical mean-
ings of words and their morphology;

— Grammatical competence — understanding of
the language system and the ability to apply
grammatical structures in speech;

— Intercultural competence — the ability to inter-
act with foreign partners, taking into account
differences in cultural, religious, personal views
and beliefs; overcoming cultural barriers and
conflicts based on knowledge of culture as a
social construct; as well as awareness of the
existence of stereotypes and their negative
impact on interpersonal communication;

— Pragmatic competence — the ability to con-
struct utterances with various communicative
functions, create and understand different gen-
res, assess their factual value, independently
initiate, maintain, and conclude communication;
the use of communicative strategies aimed at
“achieving mutual adjustment” through adap-
tive processes (e.g., speech redundancy, regu-
larization, intensification of expression, explica-
tion, corrections, paraphrasing, repetition, dis-
cussion of meanings [23]); that is, mastery of
knowledge and skills in producing utterances of
various genres according to communicative
tasks and the use of different strategies in gen-
erating and understanding oral and written for-
eign language speech;

— Discursive competence — the ability to organ-
ize linguistic material into coherent text and
comprehend its meaning, including knowledge,

skills, and mastery of text structuring methods,

the use of introductory phrases and other

means.

The development of foreign language compe-
tencies in a professionally oriented intercultural lin-
guistic personality becomes possible through the cre-
ation of pedagogical conditions that ensure the
organization of the educational process aimed at
achieving specific outcomes. Based on criteria such
as professionally oriented content, active interaction
among participants in the educational process, as
well as individual development of foreign language
knowledge, skills, and speech activities, the following
pedagogical conditions for effective learning are dis-
tinguished:

1) selection of instructional content that includes
professionally oriented vocabulary, as well as video,
audio, and printed materials in international English;

2) conducting practical classes aimed at creat-
ing conditions for learners’ interaction;

3) organizing independent work that promotes
the individual development of foreign language com-
petencies;

4) monitoring the level of competency formation
through the completion of research assignments.

The pedagogical condition related to the selec-
tion of instructional content is implemented through
the identification of linguistic means necessary for
performing professional tasks: key contextual vocab-
ulary, collocational units, phrases, high-frequency
vocabulary, and functional grammatical constructions
[14]. The primary tool for such selection is corpora of
international English. A professionally oriented com-
municative context is formed by organizing commu-
nicative situations that university graduates will
encounter in their future professional activities [5].
These situations are developed in accordance with
the labor functions reflected in professional stand-
ards.

During practical foreign language classes with
university students, group work is based on the joint
completion of research tasks related to their future
professional activities. The goal of group work is to
develop speech activity through the exchange of
opinions and ideas, obtaining information, expressing
positions on the issue under consideration, as well as
discussing diverse viewpoints. This approach pro-
motes the acquisition of skills in using various com-
municative strategies and the formation of students’
experience in interaction that takes into account dif-
ferences in perspectives, attitudes, and other aspects.

Independent work, an integral element of for-
eign language training, is aimed at meeting the indi-
vidual needs of students in the context of preparation
for group activities or filling gaps in knowledge and
skills of foreign language speech practice. It also con-
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tributes to the acquisition of additional competencies,
for example, through studying open educational
courses in English across various fields of study.

The assessment of the level of development of
a professionally oriented intercultural linguistic per-
sonality, reflected in the advancement of foreign lan-
guage competencies—such as vocabulary expan-
sion, increased complexity of grammatical construc-
tions, application of appropriate communicative strat-
egies, and demonstration of respect for the diversity
of communication partners—can be conducted
directly during students’ group interactions. Reflec-
tion on educational activities is based on a criteri-
on-referenced assessment method, which includes
setting a learning task, choosing a method to solve it,
and evaluating the achieved result. At the initial stage
of foreign language training at the university, assess-
ment criteria are developed by the instructor; subse-
quently, instruction is carried out in accordance with
these criteria, and the evaluation of educational out-
comes is performed by the instructor. At the advanced
stage, learners independently formulate the criteria
for assessing their educational achievements, organ-
ize the learning process, and conduct self-assess-
ment of the results obtained.

Conclusion

In summary, the following conclusions can be
drawn from the study. In the current context of inter-
disciplinary cooperation among specialists, teaching
English as a lingua franca at the university level is of
great importance. The process of learning a foreign
language is aimed at forming a professionally ori-
ented intercultural linguistic personality, possessing
foreign language competencies that ensure the ability
to interact effectively with international colleagues in
the professional sphere. Teaching international Eng-
lish differs from traditional foreign language instruc-
tion aimed at communication with native speakers in
that the educational process focuses on learners
mastering strategies and tactics of intercultural inter-
action, as well as acquiring communication experi-
ence based on acceptance of the communication
partner’s differences. The pedagogical conditions
contributing to effective foreign language training
include: the selection of linguistic means of interna-
tional English relevant to future professional activi-
ties; the organization of practical classes in the form
of group work to solve research tasks, which pro-
motes the development of learners’ interaction expe-
rience; and the design of independent work aimed at
meeting students’ individual needs in foreign lan-
guage speech practice. The created conditions of the
educational process facilitate the preparation of uni-
versity graduates for the successful fulfillment of pro-
fessional duties in cooperation with international col-
leagues using a lingua franca.
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Potential directions for further research on this
issue include the selection and adaptation of interna-
tional English language resources to specific univer-
sity curricula, along with the creation of diverse forms
of group activities that encourage communication
based on the variety of students’ perspectives, reli-
gious beliefs, and cultural backgrounds.
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